Discovery Listening
Intro

· Good afternoon. First a few thanks: 

1. to Rebecca; 

2. EA and UQ for hosting; 

3. Jo for her monumental efforts to organise this – it’s an excellent opportunity for all of us, delegates and presenters; 

4. colleagues at Kaplan – Paola, Rosie, Catherine, Sean and Arun for their input and feedback; 

5. students of the Advanced class

6. Magnus Wilson, who coined the term ‘discovery listening’ and inspired the content of this session

· The session is called ‘Discovery Listening’ so what is ‘Discovery Listening’? I came across an article about it by Magnus Wilson as part of my Med and for me it’s an approach to teaching listening which was the solution to a set of problems I encountered in the first few years of my teaching, problems with ‘conventional coursebook listening activities. I’d like to:

· start by discussing those problems
· go through the ‘Discovery Listening’ procedure illustrated by videos I recorded a week ago with a group of Advanced students

· discuss the results/benefits of the activity with reference to comments from the Advanced students

Content

· I was using typical coursebook listening activities: 

· lengthy pre-listening activity

· teacher-controlled

· emphasis on gist

· listen twice

· answer questions. 

· There were four main problems that I was finding with these activities:
1. I understood that Ss. considered listening both difficult and important (research suggests that we spend most of our language-using time listening compared to other macro-skills) BUT at the same time students seemed unmotivated and disengaged during listening activities in class. ( “Have you had this problem?”
2. I wanted students to listen multiple times and, at the end of the activity, to focus on the transcript and get interested in difficult/new vocabulary, accents, connected speech etc. BUT students seemed, again, unmotivated and disengaged. ( “Have you had this problem?”
3. Higher-level students have all the answers to the coursebook exercises after one listening and then switch off; MEANWHILE lower-level students are bamboozled by the whole thing and demoralised by the apparent ease with which the higher-level students understand everything. ( “Have you had this problem?”
4. As a teacher, you can see the product of listening (i.e. how much/little they comprehend) but get few if any insights into the process of listening (i.e. what is actually taking place in the individual students’ heads as the record plays) or, most importantly, what problems/difficulties they had. In other words, it serves no diagnostic purpose AND THEREFORE means we learn nothing about our students which can help us to help them ( “Have you had this problem?”
· So, what problems or difficulties might Ss. have? might we be interested in identifying? Imagine… ( slide 2-3
· ( slide 4
· Need for something which:

· engages and challenges all students 
( slide 4.1
· ensures that students listen multiple times ( slide 4.2
· gets students interested in transcript analysis ( slide 4.3
· provides insight into the problems students have ( slide 4.4
· This brings us to DISCOVERY LISTENING, something I believe address these needs – the inspiration and name come from Magnus Wilson, although what I’m presenting here is a variation ( slide 5 

· ( handout
· So, we’ve observed what happened but what did the students think of the whole thing? ( slides 6-8
· [IF TIME: It’s called Discovery Listening - what do they discover? ( Allen, slides 9-11]

Discovery Listening

Further reading

· Wilson, Magnus (2003). ‘Discovery listening – improving perceptual processing’. ELT Journal, Vol. 57/4.

· Field, John (2003). ‘Promoting perception: lexical segmentation in L2 listening’. ELT Journal, Vol. 57/4.

Procedure

Level: Intermediate - Advanced

Materials

· 2 copies of 1 short recording (1-2 minutes) & copy of transcript for each student
· Could be something you listened to for gist yesterday
· Could be something students are coming to with ‘fresh ears’ 
· StoryCorps: http://storycorps.org
· International Dialects of English Archive: http://web.ku.edu/~idea
· 2 CD players and 2 rooms 
· 2 black/blue WB markers and 2 red WB markers
	Stage
	Step
	Students
	Teacher
	Time

	Setting up
	1
	
	T. divides students into two groups.
	5 mins

	
	2
	Groups choose one person to act as a ‘secretary’ and one student to control the CD player.
	
	

	
	3
	
	Leave one group in the classroom with the recording and CD player; take the other group to another room with the recording and a CD player.
	

	Listening for gist
	4
	Ss. work in groups, listen to entire recording once or twice and then discuss gist.
	T. goes back and forth between groups, observing, making notes and helping if necessary.
	5-10 mins

	Discovery Listening
	5
	Ss. listen to first sentence/phrase, stop, discuss, and listen again if necessary.
	T. goes back and forth between groups, observing, making notes and helping if necessary.
	30-45 mins

	
	6
	The ‘secretary’ in each group transcribes the recording to the whiteboard. 
	
	

	
	7
	Ss. revise the transcription and listen again as necessary.
	
	

	
	8
	Ss. then listen to next sentence/phrase, stop, discuss, and listen again if necessary.
	
	

	
	9
	Steps 6-8 are repeated until the transcription is complete or students are fed up or you’ve run out of time.
	
	

	Transcript analysis/

feedback
	10
	
	T. distributes transcript.
	15-20 mins

	
	11
	Ss. analyse transcript, discuss and listen again as necessary.
	
	

	
	12
	
	T. brings both groups back together.
	

	
	13
	Ss. work with partners from the other group and discuss, for example, what they found most difficult/surprising/useful, etc.
	T. observes pair discussions.
	

	
	14
	
	T. highlights and discusses interesting mishearings/problems with class.
	


	Stage
	Step
	Students
	Teacher
	Time

	Setting up
	1
	
	T. divides students into two groups.
	5 mins

	
	2
	Groups choose one person to act as a ‘secretary’ and one student to control the CD player.
	
	

	
	3
	
	Leave one group in the classroom with the recording and CD player; take the other group to another room with the recording and a CD player.
	

	Listening for gist 
	4
	Ss. work in groups, listen to entire recording once or twice and then discuss gist. ( Murphy T or F; play recording – What difficulties do you think (Advanced) students will have  ( VIDEO 3942
	T. goes back and forth between groups, observing, making notes and helping if necessary.
	5-10 mins

	Discovery Listening
	5
	Ss. listen to first sentence/phrase, stop, discuss, and listen again if necessary.
	T. goes back and forth between groups, observing, making notes and helping if necessary.
	30-45 mins

	
	6
	The ‘secretary’ in each group transcribes the recording to the whiteboard. 
	
	

	
	7
	Ss. revise the transcription and listen again as necessary.
	
	

	
	8
	Ss. then listen to next sentence/phrase, stop, discuss, and listen again if necessary.
	
	

	
	9
	Steps 6-8 are repeated until the transcription is complete or students are fed up or you’ve run out of time. 
( VIDEO 3950, 3952
	
	

	Transcript analysis/

feedback
	10
	Ss. analyse transcript, discuss and listen again as necessary.
	T. distributes transcript ( VIDEO 3959
	15-20 mins

	
	11
	
	T. brings both groups back together.
	

	
	12
	Ss. work with partners from the other group and discuss, for example, what they found most difficult/surprising/useful, etc.
	T. observes pair discussions
	

	
	13
	
	T. highlights and discusses interesting mishearings/problems with class.
	


Student quotes

Myles

“Recording was quiet easy because sentences which Connor and Patricia said were composed of easy vocabulary and she said slowly. Sometimes the speed was fast but it was almost always little bit slow. For these reasons it was quiet easy for me. However, contractions, prepositions, unclear pronunciation, etc. made me hard to understand or confused, especially the part “I didn’t call him ‘Daddy’ then.”

Edward

“Its vocabulary and structures are quite easy. I understood what the point of this conversation is and what they want to say. However, I felt it is difficult to understand totally. It is not only that I’m not get used to Australia English but also the style of speaker.

Through this activity, I can know various accents and blendings. If I study this constantly, I will get use to those various accents, styles and blendings.

The thing that I miss the most is to know how I can catch an idea easily.”

“I think the interview was in most points easy, the first exercise where we had to understand was easier then the second part where we had to write all the textscript. The conversation was interesting, she hadn’t a common way of thinking because usually women want to have children.

This exercise was good because it trained our listening capacities, and it’s really good to work in groups, because you can have opposite opinion of what you hear and discuss it.

I didn’t like the fact that we had to wright all the text script because it’s a bit long. I think that when there is some blanks in text it’s better.”

“Kid is quite hard to understand. But this recording is better than the usual ones with actors. Here was have a real conversation between 2 native-speakers. And sp we get use to the usual speed of which people are speaking.

Benefits: 

· You really focus on the listening and not on the questions you have to answer.

· It is a real advantage to have two native-speakers speaking rather than two actors.

· Subject was interesting.

Dislike: Could start to be boring when the recording is too long.”

“The recording in general was not so difficult to understand but as soon as we had to pay attention to the details it got more difficult. I think the mother was easier to understand than the son because she spoke more clearly.

The conversation was interesting because it was a rather personal topic. For me it was a good exercise because it was real and not simplified for students.

Maybe there could have been more questions to make it a little but longer. ??

Sometimes it is difficult for me to understand when they ‘swallow’ some words but otherwise it was a good exercise.”

‘You can hear native-speakers speed and accents; metaphors; how they express their emotions and how they tell their opinion.’

“When I try to fill the gaps, I’m thinking to make correct sentence. But sometimes they are using imperfect sentence. Then, I’m confused a little bit.”

“It was quite easy to understand except for some words – ‘aunt’ or ‘then’ even though these are not much difficult words. The topic was interesting and the interview way – son to his mother – as well.

I think it’s very useful to learn how to pronounce some specific words or know phrasal verbs. And time of the record was proper.

Team play was helpful as well. If I did it alone, I couldn’t have understood well or needed a lot of time.”

“It was not that difficult to understand even if I needed to make some breaks and focus. But it was really interesting because they were speaking like native and it’s the most important to improve the listening.

It was as fast as we can expect for this kind of experience. I don’t look for the facility. I liked this activity actually.

It was a bit short (recording time). The questions were a bit easy.”

“It was quite difficult to understand all (every part) of the conversation (almost impossible). But despite this fact I understood a lot, especially after listening to it twice or three times or with breaks after the spoken sentences.

It was interesting to see the result or the tapescript as well and where we made the mistakes. I’ve never understood the word ‘aunt’ till I saw the script!

A positive aspect is that you really pay attention to this particular conversation and the words in detail! I like the activity, I could see where I had difficulties in understanding and where it wasn’t a problem.

Maybe concerning the speed of the conversation, it was fast. But on the other hand it is challenging. Didn’t speak so clearly, that was even more difficult for me but I know I also need to be able to focus on this kind of conversation.”

· “Useful for the comprehension because we were all focus together.

· We made the same mistakes between the two groups.

· The recording wasn’t that hard but sometimes the speaker used a really fast ‘intonation’.

· The subject was original, so more interesting because of the situation.

· Some contractions were hard to understand.”

· “Recording was interesting.

· It wasn’t difficult to understand all the text but went you have to write all the script, some part are really difficult.

· So we made some mistake because some part was really fast.

· It’s really interesting to do that because he helps a lot for the listening.

· That help to understand the native speaker.

